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£ aNewbridge

Efficacy Study for

Read to Learn: Social Studies

ewbridge Read to Learn: Social Studies
is a social studies program that provides core
social studies content built around national and
state standards, and correlated to key concepts
presented in social studies textbooks. Each student
book has a corresponding Teacher Guide that
provides instructional support based on research-
based practices for teaching reading, writing,
and comprehension. In addition, three Resource
Big Books—America’s Landforms; Getting
Information from Maps; and Charts, Graphs,
and Diagrams—serve as tools for teaching key
skills for understanding social studies literacy.

Purpose

The study was designed to determine if students
in low- and high-performing schools within urban
and suburban districts showed growth in content
comprehension when Newbridge Read to Learn:
Social Studies was used with the district-adopted
social studies textbooks.

Research Questions

= Do students whose teachers use the Read
to Learn: Social Studies program as a
supplement to the district-adopted social
studies textbook better comprehend social
studies content when reading informational
texts than students whose teachers do not use
the program materials with the adopted social
studies textbook?

= Do students whose teachers use the Read to
Learn: Social Studies program student books
and teacher guides with identified research-
based instructional practices for reading
informational text show significant growth in
social studies content comprehension?

= Do students performing below, at, and above

grade-level standards for reading and writing in
both low- and high-performing schools within
urban and suburban districts show growth

in content comprehension when the Read to
Learn: Social Studies program is used as

a supplement to the district adopted social
studies textbook?



Procedures

Sites and Participants

During the spring of the 2004-2005 academic
year, Newbridge Educational Publishing

conducted a study to evaluate the effectiveness

of the Newbridge Read to Learn: Social Studies
program. The study took place in grade 3, 4, and 5
classrooms in an urban school district and a smaller
suburban school district in Connecticut.

A total of 258 students in grades 3, 4,
and 5 from fifteen classrooms in four schools
in Bridgeport Public Schools and Torrington
Public Schools in Connecticut participated in the
investigation. The urban and suburban districts
provided opportunity to include diverse ethnic
groups and socio-economic levels. Students below,
at, and above grade-level standards, as determined
by state tests, participated in the study. [See
Appendix A—Torrington Public School District and
Appendix B—Bridgeport Public School District.]

In Torrington, five classrooms served as
the Study Group for a total of 175 students. The
Control Group consisted of four classrooms for a
total of 84 students. The Control classrooms had
the same demographic profile as the Study Groups
in grades 3, 4, and 5 in that district. In Bridgeport,
six classrooms in one elementary school served as
a Study Group. There was no Control Group in this
school.

A site contact person in each district was
identified to serve as a liaison between the district
and Newbridge.

Teacher Training: Materials and
Research-Based Practices

Each Study Group teacher received classroom sets
of three Read to Learn: Social Studies student
book titles—with corresponding Teacher Guides—
that were correlated to Connecticut social studies
state standards. Before the classroom application
began, teachers attended a workshop that focused
on the use of the teacher guide as a resource to

implement research-based practices for reading
information text that included:
= Using graphic organizers before, during, and
after reading as tools for
note taking

= Prereading strategies to build and activate prior
knowledge

= Questioning on varying cognitive levels

= Using Think-Alouds to model vocabulary
strategies to learn concepts

= Explicit instruction on informational text
features and structures

Pretest/Posttest

The multiple choice Pretest/Posttest was designed
to provide information about the students’
comprehension of social studies content, use

of vocabulary strategies, and understanding of
informational text features and structures. The
teaching practices supported by the program
provide instruction in those areas.

The test consisted of Procedure 1, Parts 1
and 2, during which students read only from the
test; and Procedure 2, during which students read
from the student books to answer test questions.

In Procedure 1, Parts 1 and 2, students were tested
on the content of each of the three books. Part 1
consisted of questions to test content knowledge
and Part 2 included a passage from the book as

it would appear in a standardized test. Part 2

was made up of questions that focused on text
structures and the use of vocabulary strategies to
determine the meanings of words. In Procedure 2,
students were directed to specific pages in one of
the books and the questions required students to
identify, access, and integrate specific informational
text features and structures to comprehend. [See
Appendix C on page 15.]
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Instructional Procedures

Following the administration of the pretests,
teachers used the Read to Learn: Social Studies
program during their designated social studies time
throughout a six-week time period. Although the
materials were supplemental to their adopted social
studies textbooks, some of the teachers abandoned
the textbooks and exclusively used Read to

Learn: Social Studies. Others, who identified the
instructional strategies presented in the Read to
Learn: Social Studies Teacher Guides as effective
reading strategies, chose to use Read to Learn:
Social Studies during their reading block.

During the study, teachers followed the
instructional model as presented in the Read to
Learn: Social Studies Teacher’s Guides and had
access to a Newbridge consultant through phone
calls and e-mail for questions and support. A fidelity
check was done mid-study when the consultant
visited each site.

Data Collection and Analysis

AII students completed pretests and posttests that
were administered by their classroom teachers. All
tests were collected by the district contacts and
sent directly to the office for data collection and
analysis.

Results

This report is organized to display the results

in the Torrington schools first, and then the
Bridgeport school. Torrington results include the
comparison of student growth in comprehension in
the Study and Control Groups and the percentage
of student growth at each grade level. Bridgeport
school results indicate the percentage of student
growth in comprehension at each grade level.



Torrington Schools Results

Torrington Grade 3 Results

Students in the Grade 3 Study Group improved an average of 20.4% in comprehension. The Control
Group for Grade 3 showed a 1.6% average improvement in comprehension for the same period. [Figure 1]

Over 68% of the students in the Study Group showed improvement in the 11%-30% range. Another

15.8% posted results in the 31%-41%+ range. [Figure 2]

Figure 1
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Figure 2
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Torrington Grade 4 Results

The average percentage of improvement in comprehension among students in the Grade 4
Study Group was 24.3%. The Control Group for Grade 4 posted only a 1.2% average improvement in
comprehension. [Figure 3]

There was improvement in the range of 11%-30% for 57% of the students and another 22% of the
students showed marked improvement in the 31%-40% range. [Figure 4]

Figure 3
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Figure 5
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Torrington Grade 5 Results

Students in the Study Group averaged 17.9% improvement in comprehension. The Control Group
posted improvement in test scores of 4.4%. [Figure 5]

Moreover, 53.9% of the students showed improvement in the 11%-30% range with another 13.7%
improving 31% or more. [Figure 6]
Figure 5
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Figure 6
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Torrington Special Education Students

The Read to Learn: Social Studies Study

in Torrington, Connecticut schools included a
number of children who were identified as Special
Education students in the classrooms that were
designated Study Group and Control Group.

Special Education students in both Study
and Control Group classrooms pretested with an
average of 10 correct answers out of 30. At the
end of the Research Study, those Special Education
students in the Study Group answered an average
of 22 out of 30 questions correctly on the posttest,
Special Education students in the Control Groups
answered an average of 7 out of 30 questions
correctly in the posttest.



Bridgeport School Results
Bridgeport Grade 3 Results

Student improvement ranged from up to 10% to as much as 40% in the Grade 3 Bridgeport Study
Groups. Almost 70% of the students showed up to 20% improvement in comprehension and another 22%
showed improvement in the 21% to 40% range. [Figure 7]

Figure 7
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Bridgeport Grade 4 Results

Student improvement ranged from up to 10% to as much as 40% in the Bridgeport Grade 4 Study
Groups. In fact, 99.2% of the students fell into this range. Almost 70% of the students showed improvement
of up to 20% and 29.6% improved in the 21% to 40% range. [Figure 8]
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Bridgeport Grade 5 Results

Student improvement ranged from up to 10% to as much as 40% in the Bridgeport Grade 5 Study
Groups. The greatest number of students (47.0%) achieved improvement in the 21% to 30% range, followed
by 30.9% in the 11%-20% range. Only 2.1% of the students did not improve. That is, a total of 97.9% of the
students in Grade 5 showed improvement at the conclusion of the study. [Figure 9]

Figure 9
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Summary of Results

4

12

Students gained significantly in content
comprehension in classrooms within urban
and suburban districts where Read to Learn:
Social Studies was used as a supplement to
the social studies textbook when compared
to classrooms where the program was not
implemented.

Students gained significantly in reading
comprehension of informational texts when the
research-based practices in the Read to Learn:
Social Studies Teacher Guides were followed
closely by the teachers.

Students performing below, at, and above
grade-level standards in reading and writing
in both low- and high-performing schools
within the urban and suburban districts

gained significantly in content comprehension
where Read to Learn: Social Studies was
implemented.

v/ Special education students showed impressive
gains in social studies content comprehension
in classrooms where Newbridge Read to
Learn: Social Studies was implemented.

Conclusion

Newbridge Read to Learn: Social Studies
serves as an effective supplemental program with
district-adopted social studies textbooks to achieve
significant growth in content comprehension. The
program benefits students who are performing
below, at, and above grade level in social studies
classrooms within urban and suburban districts.
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Appendix A

Torrington Public Schools District
Litchfield County, Connecticut
Demographics

As the largest school district in Litchfield County, Torrington enrolls approximately 5,000 students in Grades
PreK-12. There are 5 PreK-Grade 5 elementary schools, one middle and one high school. There are 318
teachers in Torrington Public School District.

To compare the ethnic diversion in the district with that of the three individual schools in which we
conducted the study, see the chart below:

African-American Asian Hispanic White
Torringford School 4% 1% 5% 89%
Southwest School 4% 1% 4% 91%
Vogel-Wetmore School 11% 3% 10% 76%
Torrington District 5% 3% 8% 84%
State Average (K-8) 14% 3% 14% 69%

Student-economic levels for the three schools can be measured in part by the percentage of free or reduced-
price lunches:

Torringford School 11%
Southwest School 35%
Vogel-Wetmore School  53%
State Average (Gr K-5) 27%

Torringford School and Southwest School have not been designated as Title 1 schools; the NCLB status of the
Vogel-Wetmore School is that “it has not been identified as a school in need of improvement.”
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Appendix B

Bridgeport Public School District
Fairfield County, Connecticut
Demographics

Bridgeport CT Public Schools include 36 buildings with 22,493 students in PreK-Grade 12. There are almost
1,500 teachers in the Bridgeport district, which is located in Fairfield County. The Thomas Hooker School
includes Grades K-8 with 492 students.

Thomas Hooker Elementary School

Thomas Hooker School is ethnically diverse, but differs substantially from the state averages by ethnicity:

Ethnicity Thomas Hooker School State Average (K-8)
African American 41% 14%
Asian 2% 3%
Hispanic 43% 14%
White 13% 69%

Although Thomas Hooker Elementary is not designated as a Title 1 School, 87% of its students receive free
or reduced-price lunches.
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Appendix C
Sample Pretest/Posttest Questions

Book: The Civil War: Life Back Home

Procedure 1

Part 1—The Emancipation Proclamation was an order given by Abraham Lincoln
that .

a. allowed women to vote

b. gave slaves freedom

c. forced me to fight in the Civil War
d. protected children

Part 2—The author’s purpose for writing this passage was to

a. describe the South

b. compare the North and South

c. explain the effects of the blockade on the South
d. express an opinion about President Lincoln

Procedure 2

The purpose of the quotation in the sidebar on page 9 is to help
the reader learn

a. about the events from people who actually lived through them
b. a story about war

c. that Eliza Andres was a girl who lived in Georgia

d. houses were burned down
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Classroom Test Analysis for
Read to Learn: Social Studies

Grade 4 Study Group classroom in
Torrington, Connecticut was selected for a pretest/
posttest analysis. The teachers implemented
research-based instructional practices for reading
informational text with Newbridge Read to Learn:
Social Studies as described in the Study Report.
The classroom test analysis was conducted to
provide a profile of students’

= growth in social studies content
comprehension.

Chart A

% Change/Improvement in Comprehension

1.
5.0% 0.0%

10.0%

40.0%

Analysis of Test Results

As described in the Pretest/Posttest section of the
Study Report, the test items in Procedures 1 and 2
were categorized under the following instructional
areas: Content Comprehension, Informational Text
Structures, and Informational Text Features for the
test item analysis.

An analysis of the average percentage scores
on the pretests and posttests indicated significant
student growth in all areas. In Content

16

= growth in understanding and use of
informational text structures and features to
foster comprehension.

Classoom Test Performance

Students in the Grade 4 Study Group

classroom showed significant growth in content
comprehension. Seventy percent of the students
showed improvement in the 11%-30% range, and
another 20% showed improvement in the 31%-—
41%+ range. [See Chart A.]

1. [1Minus Change

2. 0 0%-10% Change
3.0 11%-20% Change
4. W 21%-30% Change
5. W 31%-40% Change
6. W 41%+ Change

30.0%

Comprehension, the average percentage score

for the pretest was 41.33%, and the posttest
average percentage score was 73.33%. The
average percentage pretest score for Informational
Text Structures was 36.67% with the posttest
average percentage score at 61.11%. The average
percentage pretest score for Informational Text
Features was 54% with the posttest average
percentage score at 65.83%. [See Charts B, C, D
on page 17.]

© 2007 Newbridge Educational Publishing



Chart B
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Content

ChartD g5 Features

70

Summary and Instructional
Implications

Students gained significantly in reading
comprehension of informational texts when the
research-based practices in the Read to Learn:
Social Studies Teacher Guides were implemented.

The implementation of research-based
practices with quality student text to explicitly
teach informational text structures and features
fostered content comprehension.

The identified research-based practices that
support comprehension include:
v/ Using graphic organizers before, during
and after reading as tools for note taking

17

ChartC g Structure

70

[J Average Pretest Score
[ Average Posttest Score

Prereading strategies to build and activate
prior knowledge

Questioning on varying cognitive levels

Using Think-Alouds to model vocabulary
strategies to learn concepts

S XX

Explicit instruction on informational text
features and structures

The test format served as one tool
to measure students’ growth of content
comprehension. Student work samples provide
further evidence of student performance. (See
pages 18-20.)



Student Samples from Grade 4 Study Group Classroom

Newbridge Read to Learn: Social Studies
Student Book: New England
= Using graphic organizers before, during, and after reading as tools for note taking.

Name:

Time Travel Log

Date:

1620 | Bligeirs \onded, in Nk, aed. ‘tecome o

oy,
1636 | Yacvaed College agened \00 veacs before
\ndependence .
T
1650 | Pligfims clorte) Yo trode eveh mere
wth  Eoqacds

1773
1775 | Jresicaa Revelubion  began,

= Explicit instruction on informational text features and structures.

Name:

Problem/Solutlon Chart

Date:

Problem Solution

ldrims  couldw lontt The Lhmpansey peolle
U]y)”ﬁnogv sol. Loughty t@m%fo T
Plaitlt i sondy roi(

Pilgroms Adnl haye | The \\/ﬂfl}ﬁano\qy feqlle
Imay clothes, g%f'j Ug}, é(mver jfé’/,;
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Test Your Knowledge assesses students’ content comprehension.

Test Your Knowledge

A. Fill in the blanks with words from the word box.

rl - Lonisk Juti . Biteri |

1. The g%ﬂmﬂandeé in whart is now Massachuserts.

2. Massachusetts and the other New England states were once mlu_m@'ulcd by England.
cepres et ves

3. The colonists had norc ¢ in Ergland ro speak for them.

Jo ‘.u‘\‘\
4. The - ag"ur@t English rule began in Massachusetts.

ol

5. Today, people visit New England to see where began in ‘our country.

B. Answer the questions below with complete sentences. Write on the back of this page or on
a separate sheet of paper.

1. Why did the Pilgrims need help to survive?
2. How did erade with England lead to the American Revolution?
3. How did water power change the way goods were made!

4. Name three different industries or businesses that began in New England berween 1780 and 1900.
Name the state where each business started.

5. What is special about Harvard University and Mt. Holyoke College in Massachusetts?

lucational Publishing

e Placines could not %Eo&icgﬁk&b&fz MM@J@M@ff

caten %M@Ld t T hedt warna c&k lc —QQ{L,, N Ty Q.L,

Cu Hmo\l«dﬁ _L,,_

s Eonslish oud e Colonstz %Mk& ‘o cuse Kiglavd

Loaucted T ¢ O ovwiif:_’\l)‘(;ﬂﬁ_—{nxzs MPPJ@#\;&%&L&L&LA@A'

as tea. |

'ﬂu.Wu)hA@{ LWeS m@m&%&mﬂ% mo-}r r 5%.4/1._

oS Hog ol A Lo&ﬁgx_@:}ﬁpm_c Qo

M\'wa\:i aside KK«L_\G_\J_O_D%_M;XL{_QS?QMA _\LLL_caJan_L&\n__L

o and wove e Ynvead, S

DT\’\D. i\ ~ Rinede Ts lond. Q}M Hod makieina -—Damlognf anmT
2 Flouy tovapeny = ermont.

5

Havvave ﬁmz% Q@i@mf& e %Liummu/ﬂam o Mount
b

HO\:JJU\AE LS 4 oa 0\/\[5 LoauAL A [‘QHGG—Q‘ o
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= Performance Assessments help assess students’ abilities to apply their learning and
synthesize information.

%
5

rpanLEing * applying
Writtg Frowpis Informuativaal/Feewasive
Name:
Performance Assessment
Dater

A. Go back 1o the book to find reasons why New England is a popular place to explore, visit, work,
and study. List at least three things people can sec or do in New England in each category below.

Visit New Ei

Scenery History
LEuy QI the tra bun |1 Lo N hglia fhe
beaod £l ceds ocange yellass. clacms  ohin dhe Doy Hever
and hapns © _lr_mhi in M hsetts.
2 04\ Qxh c‘l} &_&u p@ﬂk Jrgg' I_TH
o awd ok w¥ W stuet|deol ghice 0 N
af- ¥ Apecican  Reselution. éﬂj‘a .

Cap (oA Mass. there ace |37l werican Rewlkion
ous’mj clams, ellyfshad | shcbd a Lovaglon Mo, |

.J_r\y O'H'Ol'f ‘leI"l
Industry Education

1. Blang G spCing watore l.‘!|l(.r-(nr"4 L,L ersihy  stacked |

i
leu i Ir\:(.,J nq\ar\ . !

-*‘Mmm sdar .'\

EXB£ ‘i 2 Mot Hoboke was mwl
.1 ‘e ng [ r\j‘ N E“\asja\rl\.\ueu'ﬁ

;3 Beni.\rm.l) .ce cream 31 ye ot + 1mm}
I 1 i <l T |

—r

?‘j * m 1 a":»_:fa_’,!.:: 2y
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