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Newbridge Read to Learn: Social Studies 
is a social studies program that provides core 
social studies content built around national and 
state standards, and correlated to key concepts 
presented in social studies textbooks. Each student 
book has a corresponding Teacher Guide that 
provides instructional support based on research-
based practices for teaching reading, writing, 
and comprehension. In addition, three Resource 
Big Books—America’s Landforms; Getting 
Information from Maps; and Charts, Graphs, 
and Diagrams—serve as tools for teaching key 
skills for understanding social studies literacy. 

Purpose 
The study was designed to determine if students 
in low- and high-performing schools within urban 
and suburban districts showed growth in content 
comprehension when Newbridge Read to Learn: 
Social Studies was used with the district-adopted 
social studies textbooks.

Research Questions
•  Do students whose teachers use the Read 

to Learn: Social Studies program as a 
supplement to the district-adopted social 
studies textbook better comprehend social 
studies content when reading informational 
texts than students whose teachers do not use 
the program materials with the adopted social 
studies textbook?

•  Do students whose teachers use the Read to 
Learn: Social Studies program student books 
and teacher guides with identifi ed research-
based instructional practices for reading 
informational text show signifi cant growth in 
social studies content comprehension?

•  Do students performing below, at, and above 
grade-level standards for reading and writing in 
both low- and high-performing schools within 
urban and suburban districts show growth 
in content comprehension when the Read to 
Learn: Social Studies program is used as 
a supplement to the district adopted social 
studies textbook?

Effi cacy Study for

Read to Learn: Social Studies



4 © 2007 Newbridge Educational Publishing

Procedures

Sites and Participants

During the spring of the 2004–2005 academic 
year, Newbridge Educational Publishing 
conducted a study to evaluate the effectiveness 
of the Newbridge Read to Learn: Social Studies 
program. The study took place in grade 3, 4, and 5 
classrooms in an urban school district and a smaller 
suburban school district in Connecticut. 

A total of 258 students in grades 3, 4, 
and 5 from fi fteen classrooms in four schools 
in Bridgeport Public Schools and Torrington 
Public Schools in Connecticut participated in the 
investigation. The urban and suburban districts 
provided opportunity to include diverse ethnic 
groups and socio-economic levels. Students below, 
at, and above grade-level standards, as determined 
by state tests, participated in the study. [See 
Appendix A—Torrington Public School District and 
Appendix B—Bridgeport Public School District.]

In Torrington, fi ve classrooms served as 
the Study Group for a total of 175 students. The 
Control Group consisted of four classrooms for a 
total of 84 students. The Control classrooms had 
the same demographic profi le as the Study Groups 
in grades 3, 4, and 5 in that district. In Bridgeport, 
six classrooms in one elementary school served as 
a Study Group. There was no Control Group in this 
school. 

A site contact person in each district was 
identifi ed to serve as a liaison between the district 
and Newbridge.

Teacher Training: Materials and 
Research-Based Practices

Each Study Group teacher received classroom sets 
of three Read to Learn: Social Studies student 
book titles—with corresponding Teacher Guides—
that were correlated to Connecticut social studies 
state standards. Before the classroom application 
began, teachers attended a workshop that focused 
on the use of the teacher guide as a resource to 

implement research-based practices for reading 
information text that included:

•  Using graphic organizers before, during, and 
after reading as tools for 
note taking

•  Prereading strategies to build and activate prior 
knowledge

• Questioning on varying cognitive levels

•  Using Think-Alouds to model vocabulary 
strategies to learn concepts

•  Explicit instruction on informational text 
features and structures

Pretest/Posttest 

The multiple choice Pretest/Posttest was designed 
to provide information about the students’ 
comprehension of social studies content, use 
of vocabulary strategies, and understanding of 
informational text features and structures. The 
teaching practices supported by the program 
provide instruction in those areas.

The test consisted of Procedure 1, Parts 1 
and 2, during which students read only from the 
test; and Procedure 2, during which students read 
from the student books to answer test questions. 
In Procedure 1, Parts 1 and 2, students were tested 
on the content of each of the three books. Part 1 
consisted of questions to test content knowledge 
and Part 2 included a passage from the book as 
it would appear in a standardized test. Part 2 
was made up of questions that focused on text 
structures and the use of vocabulary strategies to 
determine the meanings of words. In Procedure 2, 
students were directed to specifi c pages in one of 
the books and the questions required students to 
identify, access, and integrate specifi c informational 
text features and structures to comprehend. [See 
Appendix C on page 15.] 
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Instructional Procedures

Following the administration of the pretests, 
teachers used the Read to Learn: Social Studies 
program during their designated social studies time 
throughout a six-week time period. Although the 
materials were supplemental to their adopted social 
studies textbooks, some of the teachers abandoned 
the textbooks and exclusively used Read to 
Learn: Social Studies. Others, who identifi ed the 
instructional strategies presented in the Read to 
Learn: Social Studies Teacher Guides as effective 
reading strategies, chose to use Read to Learn: 
Social Studies during their reading block. 

During the study, teachers followed the 
instructional model as presented in the Read to 
Learn: Social Studies Teacher’s Guides and had 
access to a Newbridge consultant through phone 
calls and e-mail for questions and support. A fi delity 
check was done mid-study when the consultant 
visited each site. 

Data Collection and Analysis

All students completed pretests and posttests that 
were administered by their classroom teachers. All 
tests were collected by the district contacts and 
sent directly to the offi ce for data collection and 
analysis.

Results
This report is organized to display the results 
in the Torrington schools fi rst, and then the 
Bridgeport school. Torrington results include the 
comparison of student growth in comprehension in 
the Study and Control Groups and the percentage 
of student growth at each grade level. Bridgeport 
school results indicate the percentage of student 
growth in comprehension at each grade level. 



6 © 2007 Newbridge Educational Publishing

15.8%

36.8%31.6%

10.5%

5.3% 0.0%

% Change/Improvement in Comprehension
Study Group — Grade 3
Torrington, CT

1.

2.

3.4.

5.
6.

Torrington Schools Results

Torrington Grade 3 Results

Students in the Grade 3 Study Group improved an average of 20.4% in comprehension. The Control 
Group for Grade 3 showed a 1.6% average improvement in comprehension for the same period. [Figure 1]

Over 68% of the students in the Study Group showed improvement in the 11%–30% range. Another 
15.8% posted results in the 31%–41%+ range. [Figure 2]
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Torrington Grade 4 Results

The average percentage of improvement in comprehension among students in the Grade 4 
Study Group was 24.3%. The Control Group for Grade 4 posted only a 1.2% average improvement in 
comprehension. [Figure 3]

There was improvement in the range of 11%–30% for 57% of the students and another 22% of the 
students showed marked improvement in the 31%–40% range. [Figure 4] 

Figure 3
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Torrington Grade 5 Results

Students in the Study Group averaged 17.9% improvement in comprehension. The Control Group 
posted improvement in test scores of 4.4%. [Figure 5]

Moreover, 53.9% of the students showed improvement in the 11%–30% range with another 13.7% 
improving 31% or more. [Figure 6]

Figure 5
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The Read to Learn: Social Studies Study 
in Torrington, Connecticut schools included a 
number of children who were identifi ed as Special 
Education students in the classrooms that were 
designated Study Group and Control Group. 

Special Education students in both Study 
and Control Group classrooms pretested with an 
average of 10 correct answers out of 30. At the 
end of the Research Study, those Special Education 
students in the Study Group answered an average 
of 22 out of 30 questions correctly on the posttest, 
Special Education students in the Control Groups 
answered an average of 7 out of 30 questions 
correctly in the posttest. 

Torrington Special Education Students
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Bridgeport School Results

Bridgeport Grade 3 Results

Student improvement ranged from up to 10% to as much as 40% in the Grade 3 Bridgeport Study 
Groups. Almost 70% of the students showed up to 20% improvement in comprehension and another 22% 
showed improvement in the 21% to 40% range. [Figure 7]

Figure 7

Bridgeport Grade 4 Results

Student improvement ranged from up to 10% to as much as 40% in the Bridgeport Grade 4 Study 
Groups. In fact, 99.2% of the students fell into this range. Almost 70% of the students showed improvement 
of up to 20% and 29.6% improved in the 21% to 40% range. [Figure 8]

Figure 8
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Bridgeport Grade 5 Results

Student improvement ranged from up to 10% to as much as 40% in the Bridgeport Grade 5 Study 
Groups. The greatest number of students (47.0%) achieved improvement in the 21% to 30% range, followed 
by 30.9% in the 11%–20% range. Only 2.1% of the students did not improve. That is, a total of 97.9% of the 
students in Grade 5 showed improvement at the conclusion of the study. [Figure 9]

Figure 9
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Summary of Results

✔  Students gained signifi cantly in content 
comprehension in classrooms within urban 
and suburban districts where Read to Learn: 
Social Studies was used as a supplement to 
the social studies textbook when compared 
to classrooms where the program was not 
implemented.

✔  Students gained signifi cantly in reading 
comprehension of informational texts when the 
research-based practices in the Read to Learn: 
Social Studies Teacher Guides were followed 
closely by the teachers. 

✔  Students performing below, at, and above 
grade-level standards in reading and writing 
in both low- and high-performing schools 
within the urban and suburban districts 

gained signifi cantly in content comprehension 
where Read to Learn: Social Studies was 
implemented.

✔  Special education students showed impressive 
gains in social studies content comprehension 
in classrooms where Newbridge Read to 
Learn: Social Studies was implemented.

Conclusion

Newbridge Read to Learn: Social Studies 
serves as an effective supplemental program with 
district-adopted social studies textbooks to achieve 
signifi cant growth in content comprehension. The 
program benefi ts students who are performing 
below, at, and above grade level in social studies 
classrooms within urban and suburban districts. 
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Appendix A
Torrington Public Schools District 
Litchfi eld County, Connecticut

Demographics

As the largest school district in Litchfi eld County, Torrington enrolls approximately 5,000 students in Grades 
PreK–12. There are 5 PreK–Grade 5 elementary schools, one middle and one high school. There are 318 
teachers in Torrington Public School District.

To compare the ethnic diversion in the district with that of the three individual schools in which we 
conducted the study, see the chart below:

 African-American Asian Hispanic White

Torringford School 4% 1% 5% 89%

Southwest School 4% 1% 4% 91%

Vogel-Wetmore School 11% 3% 10% 76%

Torrington District 5% 3% 8% 84%

State Average (K–8) 14% 3% 14% 69%

Student-economic levels for the three schools can be measured in part by the percentage of free or reduced-
price lunches:

Torringford School 11%

Southwest School  35%

Vogel-Wetmore School 53%

State Average (Gr K–5) 27%

Torringford School and Southwest School have not been designated as Title 1 schools; the NCLB status of the 
Vogel-Wetmore School is that “it has not been identifi ed as a school in need of improvement.”
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Appendix B
Bridgeport Public School District
Fairfi eld County, Connecticut

Demographics

Bridgeport CT Public Schools include 36 buildings with 22,493 students in PreK–Grade 12. There are almost 
1,500 teachers in the Bridgeport district, which is located in Fairfi eld County. The Thomas Hooker School 
includes Grades K–8 with 492 students. 

Thomas Hooker Elementary School

Thomas Hooker School is ethnically diverse, but differs substantially from the state averages by ethnicity:

Ethnicity Thomas Hooker School State Average (K–8)

African American 41% 14%

Asian 2% 3%

Hispanic 43% 14%

White 13% 69%

Although Thomas Hooker Elementary is not designated as a Title 1 School, 87% of its students receive free 
or reduced-price lunches. 
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Appendix C
Sample Pretest/Posttest Questions

Book: The Civil War: Life Back Home

Procedure 1

Part 1— The Emancipation Proclamation was an order given by Abraham Lincoln 
that ______.

a. allowed women to vote 
 b. gave slaves freedom 
 c. forced me to fi ght in the Civil War 
 d. protected children

Part 2—The author’s purpose for writing this passage was to ________.

a. describe the South 
 b. compare the North and South 
 c. explain the effects of the blockade on the South
 d. express an opinion about President Lincoln 

Procedure 2

  The purpose of the quotation in the sidebar on page 9 is to help 
the reader learn ____

a. about the events from people who actually lived through them 
 b. a story about war 
 c. that Eliza Andres was a girl who lived in Georgia 
 d. houses were burned down
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A Grade 4 Study Group classroom in 
Torrington, Connecticut was selected for a pretest/
posttest analysis. The teachers implemented 
research-based instructional practices for reading 
informational text with Newbridge Read to Learn: 
Social Studies as described in the Study Report. 
The classroom test analysis was conducted to 
provide a profi le of students’

•  growth in social studies content 
comprehension. 

•  growth in understanding and use of 
informational text structures and features to 
foster comprehension.

Classoom Test Performance

Students in the Grade 4 Study Group 
classroom showed signifi cant growth in content 
comprehension. Seventy percent of the students 
showed improvement in the 11%–30% range, and 
another 20% showed improvement in the 31%–
41%+ range. [See Chart A.]

10.0%

30.0%40.0%

15.0%

5.0% 0.0%

% Change/Improvement in Comprehension
1.

2.

4.

5.

3.

6.

Classroom Test Analysis for

Read to Learn: Social Studies

Analysis of Test Results

As described in the Pretest/Posttest section of the 
Study Report, the test items in Procedures 1 and 2 
were categorized under the following instructional 
areas: Content Comprehension, Informational Text 
Structures, and Informational Text Features for the 
test item analysis. 

An analysis of the average percentage scores 
on the pretests and posttests indicated signifi cant 
student growth in all areas. In Content 

Comprehension, the average percentage score 
for the pretest was 41.33%, and the posttest 
average percentage score was 73.33%. The 
average percentage pretest score for Informational 
Text Structures was 36.67% with the posttest 
average percentage score at 61.11%. The average 
percentage pretest score for Informational Text 
Features was 54% with the posttest average 
percentage score at 65.83%. [See Charts B, C, D 
on page 17.]

Chart A
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Summary and Instructional 
Implications

Students gained signifi cantly in reading 
comprehension of informational texts when the 
research-based practices in the Read to Learn: 
Social Studies Teacher Guides were implemented.

The implementation of research-based 
practices with quality student text to explicitly 
teach informational text structures and features 
fostered content comprehension. 

The identifi ed research-based practices that 
support comprehension include:

✔  Using graphic organizers before, during 
and after reading as tools for note taking

✔  Prereading strategies to build and activate 
prior knowledge

✔ Questioning on varying cognitive levels

✔  Using Think-Alouds to model vocabulary 
strategies to learn concepts

✔  Explicit instruction on informational text 
features and structures

The test format served as one tool 
to measure students’ growth of content 
comprehension. Student work samples provide 
further evidence of student performance. (See 
pages 18–20.)
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Student Samples from Grade 4 Study Group Classroom

Newbridge Read to Learn: Social Studies 
Student Book: New England

•  Using graphic organizers before, during, and after reading as tools for note taking.

• Explicit instruction on informational text features and structures.
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• Test Your Knowledge assesses students’ content comprehension.
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•  Performance Assessments help assess students’ abilities to apply their learning and 
synthesize information.


